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270-807 Supervised Practicum in Counseling

Fall 2009
Instructors: Kimberly A.S. Howard, Ph.D.


Stacy Killinger, M.A.
Office: 233 Rust-Schreiner




Office: 337 Rust-Schreiner
Email: khoward@education.wisc.edu



Phone: (608)354-5871
Office Hours: Wednesdays, 1:00 – 2:30 p.m.


Email: killinger@wisc.edu 
Meeting Time: Mondays, 8:30-11:00 a.m.


Meeting Place: 323 Education Sciences
Course Description & Objectives

This seminar is designed to complement your practicum experience and to continue your preparation for a career as a K-12 school counselor in a culturally diverse society. The school counselor’s role is complex and demanding, and relies on the acquisition and development of the skills associated with being a self-directed learner, a counselor, a consultant, a teacher, a public relations manager, and a scientist-practitioner. Therefore, throughout the semester we will focus on reviewing and applying ethical guidelines, designing treatment plans, managing professional relationships, as well as further developing your counseling, consultation, classroom guidance, and case conceptualization skills. 

The structure of the seminar will provide students the opportunity to explore their practicum experiences through class discussions and case presentations, and will supplement on-site supervision and training. The objective is to develop an atmosphere of mutual support and feedback around the process of moving from a school counselor-in-training to a professional school counselor. You will be encouraged to consider various theoretical models in your work with students and school staff members and to further your attempts to integrate theory with practice. Students are expected to address particular professional development needs as they arise in the course of the semester, and take responsibility for locating resources to address them. The seminar will support your progress toward meeting the requirements for the master’s degree, as well as your efforts to become proficient in the knowledge, skills, and dispositions included in each of the standards for pupil services development and licensure mandated by the Wisconsin Department of Public Instruction.
Inclusion, Ethics, H1N1, Technology Use, & School Closings
Inclusion: I wish to fully include persons with disabilities in this course.  Please let me know if you need any special accommodations in the curriculum, instruction, or assessments of this course to enable you to fully participate.  I will try to maintain the confidentiality of the information you share with me.

Ethics: It is expected that students will conscientiously attempt to be as knowledgeable as possible (given their current level of professional development) of the ethical and legal issues in school counseling, and that they will both conform to the legal requirements of the profession and conduct themselves ethically in and out of class.

H1N1: Given the anticipated fall outbreak of the H1N1 influenza virus it is my expectation that each of us will follow the direction provided by the UW-Madison Provost.  That is, at the first sign of illness (fever with cough, body aches, or sore throat) you are to stay home.  You can spread the virus easily during the time that you have a fever (note: you should stay home until the fever is gone).  If you come to class with these symptoms, I will send you home.  You will, however, have the opportunity to participate in class either via Skype or conference call.  If you find that you need to avail yourself of one of these distance-education options, please call my cell: 414-704-1654 as early as possible that morning (don’t worry, my 2 year old wakes up at 5am!).
Technology Use: Increasingly we are becoming a constantly-connected, multi-tasking society.  While mastering such multi-tasking is adaptive in many settings, I am finding that the presence of laptops in class is distracting for both the user and the others present in the room.  And, just as you would not have your laptop open during a counseling session, it is not appropriate to be using a laptop during group supervision and case consultation.  Laptop use is fine, however, during the more didactic part of class AS LONG AS it does not interfere with your attention to class material.  Cell phones should be silenced at the beginning of class.  If there is an urgent need to put your cell phone on vibrate (e.g., waiting for doctor’s office to call back) you should alert the class to the fact that you may need to step out to take an important call.
School Closing Policy: While the weather seems fine right now, I have had experiences over the past few years where Madison-area schools closed due to poor weather on class days.  While the university rarely ever closes and does not like to call off classes, I am not comfortable requiring my students to commute in snowy, hazardous conditions.  Therefore, if Madison Public Schools close due to poor weather on a day when we have class, I will not hold class.  If MMSD does not close, but weather conditions where you live are hazardous, you will be allowed to either Skype or conference call into class that morning.  Again, call my cell phone to arrange this option.
Required Readings & Texts:
Holcomb-McCoy, C.  (2007).  School counseling to close the achievement gap: A social justice framework for success.  Thousand Oaks, CA: Corwin.

Wisconsin Department of Public Instruction.  (2007).  Wisconsin Comprehensive School Counseling Model.  Madison, WI: Author. 

Other readings as assigned

Recommended Texts:

Erford, B.T.  (2007).  Transforming the school counseling profession (2nd ed.).  Columbus, OH: Merrill Prentice Hall.

Wisconsin Department of Regulation and Licensing.  (2003).  Code Book and State Statutes for Marriage and Family Therapy, Professional Counseling and Social Work.  Madison, WI: Author.  (See ordering info at: http://drl.wi.gov/includes/catalog.htm).

Course Requirements

1. Professional Engagement in Learning: Students are expected to actively engage in all classroom-based, on-line, and supervision activities planned.  I do recognize, however, that life issues arise from time to time that may interfere with class attendance.  Please inform me ahead of time if you will be late to class or cannot attend.  Skype and conference call options will be available to each of you, but it is my expectation that these will only be used in the case of illness or poor weather conditions.  It is my expectation that each student will have carefully read all of the material due for class and will be prepared to participate in a variety of class-based and supervision-based discussions and activities.  Please also note that there is much material to cover during the fifteen weeks of the semester.  Being consistently late to class is disruptive to others and hampers our ability to make the most of class time.  Such behavior will negatively impact your class grade.  More than two excused absences from either class or supervision may result in a reduction in your course grade. Unexcused absences from more than two classroom sessions or two supervisory meetings may result in an incomplete or failing grade in the class.
2. Site Information: Students will upload into Learn@UW the contact information for their practicum placement. This will include the site name and address, supervisor name and contact information (i.e., phone number and email), student work schedule, and driving directions.
3. Case Presentation: Students will present one of their cases to the class. Your presentations should focus on the application of theory to your case conceptualization of the client, as well as the treatment/intervention you are planning. Please bring copies of your case write-up (see appendix). Presentations should be approximately 30 minutes, with 15 minutes reserved for questions and discussion.

4. Portfolio Development Workshops: The portfolio development workshops provide each of you the opportunity to get feedback from your peers and your instructors about the on-going development of your portfolio.  Throughout the semester, you will continue to reflect on and refine your theory of effective school counseling, as well as on the skills and dispositions required of school counselors. Furthermore, you will also continue to identify techniques useful for individual, group, and classroom-based work and consultation. For this assignment you will identify two areas of competence in the portfolio that you would like to have reviewed by a classmate.  Prior to the workshop dates (see below) you will create the artifacts that you intend to include in these two competency areas and develop a caption sheet for each artifact (totaling between 4-6 artifacts and caption sheets).  In class you will pair up with a classmate, informally present these artifacts and captions to him/her and engage in a discussion about why you decided to include them.  You will also, through the on-line portfolio system, provide access to these documents to your classmate and your instructors.  In the intervening week your classmate will visit your portfolio, read your artifacts and captions, and then provide written feedback to you.  On week 2 of the workshop you and your partner will meet again to discuss in more detail this feedback.
5. Classroom Guidance Curriculum Development: For this assignment you and a classmate will identify an issue around which you would like to develop a classroom-based guidance unit.  Using guidelines provided in the Erford (2007) book and powerpoint, the WI Comprehensive School Counseling Model, and instructions provided in class, you will create a 4-6 session unit that includes information about the preparation needed, the process of delivery, the assessment/evaluation procedures, and the WI School Counseling Model standards and benchmarks met.  We will discuss this assignment in more detail as the semester progresses.  You will be allowed some class time during week 7 for planning, etc.  Final projects will be submitted via Learn@UW.
6. Individual Supervision: Each of you will be assigned to one of the two course instructors/supervisors for individual supervision. Students will keep track of their clinical hours and bring their weekly logs to supervision. It is expected that you will come to supervision prepared to discuss the various aspects of your work, including the counseling, consulting, and classroom-based activities in which you engage, as well as your professional and personal development. Please note that you will not be given a grade for your supervision, but commitment to and use of supervision can lead to an increase or decrease in your course grade, and is required for successful completion of this course.
7. Practicum Placement: The practicum placement is an essential component of this course. In your practicum placement, you will receive some of the most important training in your journey to becoming a school counselor, and develop and refine your skills as an aspiring professional.  Thus, commitment to and demonstration of professional behavior at your training site is expected at all times during practicum activities. It is expected that you, in conjunction with your on-site supervisor, will establish a consistent schedule of your weekly work hours. It is further expected that you will seek out and actively engage in a variety of school counseling tasks and activities, such as individual and group counseling, curriculum development and implementation, consultation, etc. The instructors of this course will periodically contact your on-site supervisors for feedback about your performance.  

As with weekly supervision, you will not receive a letter grade for your performance at your practicum site. However, your performance at your site will impact the final grade that you receive for the course.  Twice throughout the semester you are required to submit evaluation forms completed by both yourself and your on-site supervisor. Similar forms will also be filled out at the end of the semester for your university supervision. These dates are listed on the syllabus. It is your responsibility to ensure that the appropriate forms are completed and submitted on time. Failure to turn in your forms in a timely fashion may result in an Incomplete for the semester. Please also note that you should keep the original copy of these forms for your own records and make copies of these forms for your supervisor and the instructors.
Course Grading

Professional Engagement in Learning

30%


3.68 – 4.0
A

Case Presentation



30%


3.33 – 3.67
AB
Portfolio Development



20%


3.00 – 3.32
B
Classroom Guidance Unit


20%


2.33 – 2.99
BC








100%


2.00 – 2.32
C
	Class Schedule



	Week #
	Date
	Topic/Assignments
	Readings

	1
	Sept 7th
	Labor Day


	

	2
	Sept 14th
	Introductions: Course, Instructors/Supervisors, Classmates, & Practicum Sites
Due: Site Information


	Advice from 2008-2009 SC Practicum Students

	3
	Sept 21st
	Common Experiences of Beginning Counselors
In-Class Discussion: Classroom Guidance Topics

	Skovholt & Ronnestad (2003)
Holcomb-McCoy (2007), Chs. 1 & 2


	4
	Sept 28th
	Solution Focused Counseling

	Murphy (1997), Chs. 1-3, Tables


	5
	Oct 5th
	Case Conceptualization; Classroom Guidance Review

	Berman (1997)
Erford (2007), Ch. 8

Erford ppt from 803



	6
	Oct 12th
	Classroom Management

	TBA


	7
	Oct 19th
	Classroom Guidance Curriculum Planning time

In-Class Work: Bring Classroom Guidance Materials
Due: Mid-Semester Evaluations


	Holcomb-McCoy (2007), Chs. 3 & 6

WI DPI (2007), Ch. 3, Appendices H & I

	8
	Oct 26th
	Ethics


	Capuzzi (2002)

Sullivan et al. (2002)

WI DPI (2007) Appendix E



	9
	Nov 2nd
	Preparing for What Comes Next: Beginning your job search (yes, it is good to start planning now)

	TBA

	10
	Nov 9th
	Case Presentations
1)__________________

2)__________________


	Holcomb-McCoy (2007), Ch. 4

	11
	Nov 16th
	Case Presentations
3)__________________

4)__________________


	Holcomb-McCoy (2007), Ch. 5

	12
	Nov 23rd
	Case Presentations
5)__________________

6)__________________


	Holcomb-McCoy (2007), Ch. 7

	13
	Nov 30th
	Portfolio Development Workshops I: Explaining Artifacts & Initial Discussion
Due: 2 Competency Areas Completed & Ready for Review


	Holcomb-McCoy (2007), Ch. 8

	14
	Dec 7th
	Portfolio Development Workshops II: Discussion of Feedback & Ideas for Improvement
Due: Feedback to Workshop Partner


	Holcomb-McCoy (2007), Ch. 9

	15
	Dec 14th
	Potluck!

Due: Final Evaluations

         Clinical Accountability Form


	


Appendix: Case Conceptualization Format

Identifying Information:

Give a brief introduction of the client.  Include the following information: a first name (please do not use real first name), age, gender, race/ethnicity, grade level, religion, appearance, sexual orientation (if known & relevant), and living situation (with parents, grandparents, foster care).

Presenting Problem & History of Presenting Problem:

Describe the problem(s) from the student’s perspective.  If possible, provide a direct quote stating the client's description of his/her reasons for seeking counseling/guidance at this time. If the student was referred, please quote the referral source (teacher, parent, etc.). If referred, please explain how the student defines or understands the reason for seeing you. How do you understand it? Describe type and severity of symptoms. Then provide a brief chronological description of the problem, including its duration and any prior occurrences, along with previous circumstances and the manner in which the problem was handled in the past. Think about when the problem(s) was noticed, under what conditions, and for how long, and the strategies used to address it. Thus, you should be trying to understand the dynamic interaction between the context and the child.

Family/Cultural Information:

Family information (parents, siblings, extended family). Children. Significant family issues.  Residential history. Relevant cultural practices. Religious affiliation and/or involvement in religious activities. Groups important to child or family. Other systems that may impact the issue at hand (either positively or negatively) or help us to understand the issue better.

Developmental History:

Health and medical issues. Cognitive development & academic functioning. Emotional development.  Social development. Known history of abuse?

AODA Issues:

Substance use (personal and familial).

Strengths & Assets:

Both individual and family/group.

Theoretical Conceptualization:

Using the theory of personality and counseling/psychotherapy of your choice, integrate the pertinent information listed above (that is, given your theoretical approach, how would we understand the issues being experienced by this client? What would this approach mean for your work with this client?). Include your tentative hypotheses regarding the student’s current level of functioning and support these conclusions with information previously presented (e.g., “Sam does appear to be at risk for further aggressive acting out, as evidenced by his repeated misreading of social situations and difficulty in managing his impulses”).

Diagnostic Impressions:

Please include your diagnostic impressions in the DSM-IV format.

Treatment Goals & Recommendations:

Treatment recommendations: Describe any contacts you have had with the client (nature of the work, context of the work, your role in a service team or broader system). State the collaborative, behavioral, and measurable goals for your work. Include interventions you would recommend in an ideal situation. Discuss how theory informs the treatment. Also consider if you can anticipate any ethical issues or dilemmas.

Focus for Case Presentation:

Identify which issues you would like the group to discuss/address. Is there a clinical question you would like to think more about or introduce to the class?

